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Agenda

▪ Introductions 

▪ Brief remarks by Secretary of Education 

▪ Review of the mandate for the group 

▪ Goals for the day 
– What is assessment? 

– How is assessment used and why is assessment valuable? (20 min)

▪ Application to state inventory process

▪ Discussion and questions

▪ Next steps



Before we get started…



Getting started with assessment

Evidence-Based Reform

Professional 
Knowledge Research

Data

Qualitative

Quantitative

Assessment



What do we mean by “assessment”?

BUT WE ALSO CARE ABOUT THE WHY…



WHAT are we assessing?

Affective

• Motivation

• Beliefs

• Attitudes

• Interests

Physical/Behavioral

• Physical abilities

• Other dimensions of behavior

Cognitive 

• Achievement and performance

▪ Achievement and performance 
as tied to standards (e.g. 
Common Core State Standards)

▪ Standards generally include the 
curricular aim and level of rigor 
or cognitive demand



Some examples

CCSS Mathematics Grade 3

▪ Under Operations and Algebraic 
Thinking: Represent and solve problems 
involving multiplication and division

▪ CCSS.Math.Content.3.OA.A.1
Interpret products of whole numbers, 
e.g., interpret 5 × 7 as the total number 
of objects in 5 groups of 7 objects each. 
For example, describe a context in which 
a total number of objects can be 
expressed as 5 × 7.

CCSS English/Language Arts Grade 3

▪ Under Reading Informational Text: 
Key Ideas and Details

▪ CCSS.ELA-Literacy.RI.3.3 Describe 
the relationship between a series of 
historical events, scientific ideas or 
concepts, or steps in technical 
procedures in a text, using language 
that pertains to time, sequence, and 
cause/effect.



More on the “What”

▪ What we assess comes in various “grain sizes” and each grain size can 
tell us something different about the student(s)

Does student demonstrate 

proficiency on a standard?

With which elements of a 

standard does the student 

struggle?

Which concepts within 

that element are 

challenging for the 

student?

At what level of rigor 

(e.g. DOK) does the 

student understand 

concepts?

What specific 

misunderstandings 

does student have?

For which 

prerequisite 

skills does 

student need 

support?



HOW are we assessing it?

▪ Assessment broader than any one  type

▪ No matter what type we are using, we want the 
assessment to be:
– Valid (in this case, valid measures of standards)

– Reliable (in this case, reliable measures of growth or 
achievement)

▪ No single assessment can address all the “grain 
sizes” we hope to measure…



Breaking down assessments

Does student demonstrate 

proficiency on a standard?

With which elements of a 

standard does the student 

struggle?

Which concepts within 

that element are 

challenging for the 

student?

At what level of rigor 

(e.g. DOK) does the 

student understand 

concepts?

What specific 

misunderstandings 

does student have?

For which 

prerequisite 

skills does 

student need 

support?

InterimSummative Formative Diagnostic



More on multiple assessments

Summative Interim Formative Diagnostic

• Used to make final 
judgements about 
students’ achievement, 
usually after instruction

e.g. end of course 
assessments, Smarter 

Balanced

• Opportunities to gauge 
student learning after 
additional feedback/ 
instruction, 

e.g. MAP, DCAS Winter, 
district common 

assessments 

• Used to assess where 
students are in learning 
particular objectives, 
usually during 
instruction

e.g. Teacher-made tasks

• Used to pre-assess
students’ knowledge of 
content or readiness for 
learning objectives

e.g. STAR, Scholastic 
Phonics or Reading 

Inventory



A comprehensive assessment framework



Which of these is most important for improving teaching and learning?



Quick example

▪ 53% of students were considered 
proficient on the standard relating to 
measurement of area.

▪ 30 more 3rd grade students in the class 
answered questions about area 
correctly in November than in 
September

▪ Students X, Y, K, L, and R responded 
that the answer is 9 feet.

All of this information is useful, but each is more useful for some users than 
others…



What makes assessment valuable…

To daily instruction…

▪ Smaller grain size

▪ Quick turnaround

▪ Instructionally relevant

▪ Ongoing, continuous 
feedback about teaching and 
learning

In order to…

▪ Make instructional decisions 
based on needs

▪ Group students to meet needs

▪ Identify appropriate curricular 
materials and interventions

▪ Set student and classroom 
goals

▪ And more!



What makes assessment valuable…

To school or team 
decision-making… In order to…

▪ Adopt curricular materials or 
select schoolwide interventions

▪ Make decisions about professional 
development

▪ Provide programs/opportunities 
to meet student needs

▪ Make decisions about allocating 
resources (human, fiscal, space, 
etc)

▪ Medium grain size

▪ Multiple times per year, but 
not continuous

▪ Comparable across 
classrooms

▪ Can show growth

▪ May predict summative 
performance



What makes assessment valuable…

To system 
policymaking?

▪ Biggest grain size

▪ Gives annual picture

▪ Captures system 
performance (aggregates 
students, schools)

▪ Can show longer term 
improvements and needs

In order to..

▪ Develop policies that support 
improvement

▪ Create statewide programs and 
supports for schools

▪ Ensure compliance with federal 
law

▪ Meet public demands for high 
quality educational system



Let’s revisit that example…

▪ 53% of students were considered 
proficient on the standard relating 
to measurement of area.

▪ 30 more 3rd grade students in the 
class answered questions about 
area correctly in November than in 
September

▪ Students X, Y, K, L, and R 
responded that the answer is 9 
feet.

Which is most useful to… Daily instruction? School or team decisions? DOE policymaking?



Revisit the comprehensive framework

So what 
assessments do 
we really need?

And how many?

And when?



Pause for questions…



Connect it back to the inventory 
process…

▪ On July 16, 2015, Governor Markell 
solidified the Delaware Assessment 
Inventory process when he signed Senate 
Joint Resolution 2 (SJR 2). This process 
requires an in-depth inventory and review 
of all assessments currently being 
administered at the state, district and 
school level "with the goal of decreasing 
the testing burden on students and 
teachers and increasing the time 
available for teaching."



Sample inventory

WHAT



Some questions to consider when 
evaluating an inventory

▪ Is the purpose of each assessment aligned to its use?

▪ Are assessment results useful?
– To whom?

– Do they provide information users need?

– Are they available in a timely manner?

▪ Are there other assessments that serve these purposes/uses?



Example

A common issue states are facing pertains 
to the SAT and the Smarter Balanced 11th

grade assessment as both are considered 
indicators of college readiness.  

What are some questions you might want to 
ask about this issue?

Do students need to take both 
tests?

How do teachers, schools, the 
system, and families use these 
tests?

Can one test be used for 
accountability and college 
entrance?

Which assessment is aligned 
to the Common Core?

Which assessment is a better 
indicator of college and career 
readiness?

What are the implications for 
schools, students, and 
families of taking one, the 
other, or both?



Discussion and Questions



Next steps for this group

▪ Dig in a bit more to different levels for the assessment inventory

▪ Hear from assessment users about the value, use of various 
assessments

▪ More TBD…



Before we wrap up…
1. Place dots on charts based on understanding after today
2. Place post-it on wall with:

• Most notable takeaway (orange)

• Most pressing question or comment (purple)

• What you most want to learn/discuss moving forward (yellow)


